AP Spanish Language and Culture
Academic Magnet High School
Sra. Shields 
Course Summary 
The AP Spanish Language and Culture course provides students with opportunities to develop language proficiency across the three modes of communication: Interpretive, Interpersonal, and Presentational. Students learn about culture through the use of authentic materials that are representative of the Spanish-speaking world. Materials include a variety of different media, e.g., journalistic and literary works, podcasts, interviews, movies, charts, and graphs. AP Spanish Language and Culture is a language acquisition course designed to provide students with the necessary skills and intercultural understanding to enable them to communicate successfully in an environment where Spanish is spoken and as such, is an immersion experience requiring almost exclusive use of Spanish, a requirement which class participation grades reflect. 
Course Description:  
· AP Spanish, is conducted entirely in Spanish, and includes frequent writing and integration of skills with an intensive review of grammatical structures.
· Advanced organizational and analytical strategies are taught. An array of resources is used as necessary to facilitate the learning process. A diagnostic test or other means of determining students’ strengths, learning styles, and problem areas is done within the first two weeks of the school year in order to individualize and arrange instruction. I encourage all students to practice the target language consistently with their teachers and peers. 
· In this course students develop a strong command of the Spanish language, with proficiency in integrating language skills and synthesizing written and aural materials, the formal writing process, extensive interpersonal and presentational speaking and writing practice, and aural comprehension skills through quality, authentic, and level-appropriate audio and video recordings. 
· They are exposed to the world of literature and current events of Spanish-speaking countries through authentic written texts, including newspaper and magazine articles, literary texts, and other writings that develop students’ reading and comprehension abilities.

Instructional Philosophy:  
· Understand conversations, lectures, oral presentations, newspapers, letters, instructions, Internet articles, and short stories.
· Express themselves orally by convincing, arguing, inquiring, and describing.
· Express themselves well in a variety of styles, using different strategies for different audiences. 

 To achieve these goals:
· Students will expand their interpersonal communication skills in Spanish through daily classroom interactions in the language. This includes casual conversations with the teacher and classmates as well as formal discussions.
· Students will increase and refine their written and oral presentational skills in formal and informal contexts.
· Students will broaden their comprehension skills of written and aural material in formal and informal contexts.
· Students will broaden their understanding of the cultures that comprise the Spanish-speaking world through the study of history, literature, art, music, and current events.
· Students will make connections between their learning in the Spanish classroom, their learning in other classes, worlds’ cultures as well as their daily lives.

Power Standards / Goals:  
I. Writing Skills:
 
 In this course the student will be able to:
Express ideas accurately and fluently in writing.
I. Improve writing skills through
a) Essay Writing. Every two weeks each student will write a formal, well organized analytical or persuasive 200-word essay, on an appropriate topic, in response to a text or information discussed or viewed, which is evaluated for its content, organization, range and appropriateness of vocabulary, and grammatical accuracy.
b) There are daily writing activities related to topics covered, such as: writing journal entries, letters, e-mails, poems, and dialogues, abstract writing, creative writing, or writing reactions to articles and lectures. 
c) Synthesize vocabulary and structures to broaden understanding in reading authentic newspapers through the Internet, magazine articles, and authentic literary pieces with increasing ease and accuracy.
d) The students practice using written sources (see the list of authentic reading texts), I ask students to identify and underline two to three main points/concrete details. Next, students paraphrase in writing, in their own words, these details. In groups of three, students orally compare summaries to assess their comprehension of the text. As students work to prepare an essay every three weeks, their ability to synthesize the audio and textual input sources improves.  Students make weekly journal entries of 1 page in length. I provide them with a short article taken from an authentic source on a “controversial” topic. They are required to read the article and in their journals, write their opinions—pro or con—about what they have read, making sure that they cite some part of the article as evidence.

II. Reading Skills:
In this course the student will be able to:
I. Improve reading skills through
a) Daily reading focus and text analysis. Students read and interpret selected samples of authentic literary prose and poetry, current topics (newspaper and magazine articles), and communications (letters and emails).
b) Reading Strategies: The following are employed regularly to help improve reading skills: thinking maps, word attack skills, effective use of context clues, and interactive and reciprocal reading. 
c) Research projects. Students use reading strategies and vocabulary knowledge to improve reading skills when investigating various topics, and ultimately to create and to present a synthesis.
d) We read and discuss short stories by Spanish-speaking authors, and short novels. Students begin to develop a familiarity with literary analysis vocabulary, to compare and contrast, and to write critically about literature—beyond a plot summary. They also learn vocabulary and other linguistic features through reading and class discussions, and they continue to improve their writing skills by writing an essay comparing the works of each author read. Additionally, students use authentic reading sources and engage in the same type of synthesis activity as described above in the Listening Skills section, (read, summarize, share aloud with group)
Sources for authentic reading texts
· La Nación www.nacion.com/
· Thepaperboy.com www.thepaperboy.com
· Prensaescrita.com www.prensaescrita.com/
· El Mundo elmundo.es/
· BBC www.bbcmundo.com
· Elpais.es

III. Speaking Skills:
In this course the student will be able to:
I. Speak with fluency, accuracy in structure and syntax, using a rich vocabulary and appropriate pronunciation and intonation. 
Improve speaking skills through:
a) Interpersonal language focus. Respond to conversational prompts, such as interviews, voice mail, asking directions, advice, storytelling, and giving speeches, using rich vocabulary, accuracy in structure and syntax, and fluency. There is one major assessment per nine-week cycle that includes oral presentation. 
There are debates where the students will defend an issue pertaining to a specific country. A native speaker from that country is invited to the class to defend the voice of the country while the students argue other points of view.
b) Participate daily in class discussions in the target language. Improve vocabulary, fluency, pronunciation, and intonation through directed or free class.
c) In order to provide an opportunity for students to integrate their skills and to practice leading a formal presentation, each Friday, an individual student gives a “Charla” or a “Show and Tell” to the rest of the class. For the charlas: at the beginning of the year, I provide a sample list of topics such as a current social topic, a Hispanic author or work, a cultural topic from a target country, etc… or students may propose topics of their own choosing for consideration. Once the charla topics have been established, students schedule a Friday date during the academic year to make their presentations. They are required to provide one printed text (Internet, newspaper, magazine, etc.) and one visual or audio stimulus related to the topic (photo, graph, PowerPoint, etc.). The culmination of the charla activity is generally a structured small group activity to synthesize the information presented, as a way to ensure full participation and comprehension by all students. For “show and tell, the students will talk and present anything, such as pictures of a trip, their hobby, a craft... and talk about it for 2 minutes. Students are encouraged to ask questions and discuss the presentation as a class.

IV. Listening Skills:
In this course the student will be able to:
I. Understand the spoken language both formally and informally in conversations or narrations. Improve listening skills through
a) Interpreting spoken material on a daily basis through Interpreting messages, lectures, and other materials spoken using a variety of regional dialects. 
b) Become familiar with pronunciation, dialects, and aural syntax.
c) Listening daily to narratives and dialogues to make inferences, predictions, and   interpret linguistic cues. 
d) I select an audio source from an authentic newspaper from the Internet and give students the theme: pollution, science, adventure… I write 4 objective questions on the board and one question that applies thinking and analytical thinking on the subject. I read the article to the students while they are taking notes. They answer their questions and discuss in groups then we come together as a class to discuss the article and gain some insights about the theme through the last question. The goal is always to listen for controlled information, taking notes. Students can be asked to outline the information, complete grids, or use graphic organizers, learning to extract details versus main ideas.
e) I take the article that the students have listened and eliminate some of the words for the students to fill out. 

V. Cultural Knowledge:
In this course the student will be able to:
I.  Expand knowledge and understanding of the practices, perspectives, and products of Spanish and Hispanic cultures. Enrich knowledge of Hispanic and Spanish cultures through:
a) Discussing literary and cultural topics, current events, and personal experiences 
    on a daily basis.
f) Incorporating culture in other skills learned. Culture is integrated throughout       
the year, connected meaningfully to reading, writing, listening and speaking skills. 

VI. Grammar Structures:
In this course the student will be able to:
I. Acquire and enrich vocabulary and grasp structures that enable the student to manipulate a variety of reading and aural materials. Improve vocabulary through: 
a) Reviewing and broadening vocabulary. Students use methods such as reading, 
investigation, and listening to a wide range of topics, and apply it in speaking and writing. 
g) Using idiomatic expressions, cognates, synonyms and antonyms correctly. 
h) Learn and apply in aural and writing exercises the specific uses of idiomatic expressions, cognates, synonyms, and antonyms.
i) Using transitions. Learn and correctly use transition words and expressions 
related to written and spoken Spanish. Use transitions to introduce an idea, add another idea, express a contrasting point of view, emphasize, give examples, draw a conclusion, etc.
j) Be able to implement a variety of grammatical structures using proper concordance (subject-verb; subject-adjective; gender-noun agreement, tense agreement, sequence of tenses), correct mechanics (punctuation, accentuation, syntax, orthography), and superior language control. 
II. Improve knowledge of grammar through:
a) Applying grammatical and syntactic rules, focusing on problematic areas. 
Generally, the problematic areas include, but are not limited to tenses and moods (ser v. estar, preterit v. imperfect, sequence of tenses, commands, complex constructions using the subjunctive, irregular and spelling-change verbs, perfect tenses), nouns and their modifiers (direct and indirect object pronouns, relative pronouns, adjective placement) and other verbal and syntactic constructions (passive voice, reflexives, making comparisons, por vs. para, prepositions, transitions, accentuation, etc.)
b) Implementing / synthesizing a variety of grammatical and syntactic structures in speaking and writing.

Assessment and Grading
Assessment Plan
Assessment methods will include chapter tests, projects, quizzes, homework and daily grades.
· Exams generally contain a variety of components, including reading, writing, listening, and culture. These assessments contain both free response and multiple-choice questions about readings, presentations, and language use. Multiple-choice sections usually are analytical-type questions, and free-response questions often require making comparisons, or synthesizing information in some way. 
· Speaking is usually done as a separate evaluation and it incorporates formal style prompts as well as informal daily discussions.
· Formal writing is scored using both content and language rubrics. They are given from the rubric, and a converted percentage score.
· There are ongoing assessments through spontaneous interviews, interactive reading, in-class essay writing, and formal oral presentations every two weeks.
· Short vocabulary quizzes and structure quizzes are given daily.

Procedures:
· Homework is a daily grade and is to be worked on prior to the start of class. Missing homework is a 0.  NO LATE HOMEWORK ACCEPTED. I will drop the lowest homework grade.
· Studying for Test/Quizzes – Test/quizzes are necessary to evaluate how a student is performing and succeeding in a class.  It is important to study and prepare for them.  Quizzes will be given daily on vocabulary as well as grammar functions that need memorization.  Tests are given at the end of each chapter and will assess speaking, listening, reading and writing competencies as well as measuring accuracy of language /grammar functions.  Projects will also be assigned.  Rubrics and due dates will be provided in advance.
· Extra help: If there is any student that needs extra help, they are always welcome.  Tutoring is available during lunch every day in room 7101.  
· Cheating and/or plagiarism are not tolerated.  Student will receive a zero and will face consequences if involved in ANY manner.  THIS INCLUDES ONLINE TRANSLATORS.  If there is any question as to the authenticity of work turned in a conference will be scheduled.  RULE OF THUMB:  use notes taken in class, a PAPER dictionary, your textbook or other resources I have given you to aid you.  If you’re not sure if you can use a resource, ASK Sra. Shields!!
· If you are absent, make up work must be completed within 5 school days of returning to school (not class days) for 1 day absence and 6 days for two consecutive days of absence.  If ta student was lawfully absent on a day a previously announced assignment was due, the assignment is considered due the first day the student returns.  It is the responsibility of the student to find out what work was missed and schedule a time to make up tests and quizzes within one day.  
· My conference day will be on Tuesdays.  Please feel free to contact me anytime with any questions or concerns you may have:  eileen_shields@charleston.k12.sc.us, or through the school @ 746-1300.  

Overall Grading 
Each quarter grade is based on points. Timeliness of assignments is crucial. Grades are lowered one complete letter grade for each day an assignment is submitted late. 
15%       Homework: Given nightly
25%       Quizzes: Frequent. Most are announced in advance 
[bookmark: _GoBack]Notebook: Students are responsible for maintaining a 3-ring binder to organize homework, notes, corrected quizzes, practice exams, vocabulary, rubrics, and writing; notebooks are worth 100 points per quarter. 
40%       Assessments: Individually or in groups. 
· Writing Portfolio: Students examine different types of texts, interpret them, and then use them as models with which to write their own. The students maintain a portfolio of all their written work in the classroom in order to chart their progress 
· Essays: Throughout the course, students write a variety of essays (i.e. synthesis, persuasive, expository) using authentic listening and reading sources, such as documentaries, news reports, interviews, and newspaper and magazine articles; the essays are scored using the AP scoring guidelines. 
· 100 minutes of speaking per grading period 
· Tests: Assessments include integration of the modes of communication. Unit assessments are announced several days in advance; these scores may never be dropped from the overall grade. Students should visit with their teacher prior to an exam if they need extra help. It is imperative that students read and reflect on the feedback provided by the teacher, as it is there to help improve language proficiency and avoid the same errors on future assignments. 
        20%        Class Participation, projects and essays: Based on exclusive use of Spanish.     Speaking the language increases fluidity and accuracy. Risk-taking is rewarded. The goal is the communication, not the grammar. Use of English inhibits learning, weakens the process, and loses points. News Report: Each student is responsible for reading and briefly summarizing orally the content of two of the following: news article, editorial, letter to the editor, and/ or TV news broadcast per marking period for the class from a current, authentic source (see listings in resources). 
Course Planner 
Through the study of the following AP topics, students build the necessary skills to reach the assessment objectives through the expansion of their receptive, productive, and interactive skills. 
AP themes to be covered include: 
· La belleza y la estética 
· La vida contemporánea 
· Las familias y las comunidades 
· Los desafíos mundiales 
· Las identidades personales y públicas 
· La ciencia y la tecnología 

Real-life Target Language Use  
When possible, I organize opportunities for my students to tutor Spanish-speaking students at nearby elementary schools or to help their parents to interpret school communications. 
Teaching Strategies 
Participation: Activities may begin as teacher-led discussions but mostly end as student-led discussions. Students are given the opportunity to offer opinions and support them, ask questions, ask for clarification, and discuss the material with each other in pairs, small groups, and as an entire class. 
Integrated skills: Most class activities are integrated. Example: A lesson may begin with a reading activity in the Interpretive mode, continue with discussion in the Interpersonal mode, add in a listening task in the Interpretive mode, and then culminate with a Written Presentational activity that integrates the reading, listening, and discussion materials. Other times the writing is a pre-reading activity that prepares students for the reading and discussion. A variety of strategies and integrated skills are present throughout the course.
TEXTS

I. Main Texts:
· Burgy, Joy; Mraz, Susan;  Chiquito, Beatriz; Daren, Veronica. Reflejos, Houghton Mifflin Company, 2004. 

II. Supplementary Texts

· Kanter, Abby. Encuentros maravillosos: Gramática a través de la literatura.
      Glenview, Ill.: Addison Wesley Longman, 1988. [C2]
· Abriendo Paso: Gramática, Heinle & Heinle, 2000 
· Repaso: A Complete Review Workbook for Grammar, Communication and Culture. Glencoe, McGraw-Hill, 

III. Reading Texts: 
1. Short stories:
· Imaginación y Fantasía. Donald Yates. 1989
· Prosa Moderna del Mundo Hispánico. Carol Wasserman.1997
· Aventuras Literarias. Jarvis, Lebredo, Mena-Ayllón.1991

2. Short Novels:
· Cisneros, Sandra. La Casa en Mango StreetVintage Books, New York, 1984
· Rowling, J.K., Harry Potter y La Piedra Filosofal. Rawson, Alicia , translator. Rodesa, Navarra, 2006. 
· Fuentes, Carlos. Aura
· Jiménez, Francisco. Cajas de Cartón.


Authentic Listening Resources 
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Nuevos horizontes
www.nuevoshorizontes.org

SCOLA
www.scola.org

Español en vivo
http://delta-systems.com/

Think Spanish
www.thinkspanish.com

Las voces de las mujeres de Xelajú
http://nflrc.hawaii.edu/voces/

Authentik en español
http://www.authentik.com/
http://delta-systems.com/proddetail.cfm?cat=6&toc=85&stoc=0&pronum=3373

Puerta del Sol
www.puerta-del-sol.com
http://www.champs-elysees.com/products/spanish/default.aspx

Yabla.com

BBC en español
http://news.bbc.co.uk/hi/spanish/news/

Radio Nederland
http://www.informarn.nl/news/international/

Radio Naciones Unidas
http://www.un.org/radio/es/


Elmundo.es
http://www.elmundo.es/

CNN en español
http://www.cnn.com/espanol/

Univision
http://www.univision.com/

Podcasts Notes in Spanish
www.notesinspanish.com

Radio Exterior de Espana
http://www.rtve.es/ree/

WFHB: Hola Bloomington
http://news.wfhb.org/

Ecos Magazine
http://www.ecos-online.de/audio/

University of Toronto
http://lab.chass.utoronto.ca/rescentre/spanish/

Voice of America News
http://www.voanews.com/spanish/

Multikultura
http://www.multikultura.org.uk/academy.php/lgfront

ABC News
http://abcnews.go.com/Technology/Podcasting/

BBC Mundo.com
http://news.bbc.co.uk/hi/spanish/news/

Biblioteca Virtual Miguel de Cervantes
www.cervantesvirtual.com

The City: La ciudad. (PBS)
www.pbs.org/itvs/laciudad/index.html

EuroNews
www.euronews.net/create_html.php?page=home&lng=5

Instituto Cervantes
www.cervantes.es/portada_b.htm

Internet Activities for Foreign Language Classrooms
www.clta.net/lessons/

López Nieves, Luis. Ciudad Seva: cuentos de Augusto Monterroso
www.ciudadseva.com/textos/cuentos/esp/monte/am.htm


Materiales (Ministerio de Educación y Ciencia de España)
www.sgci.mec.es/usa/materiales/

McClennen, Sophia A. Cinergia.
www.personal.psu.edu/users/s/a/sam50/cinergia/cinergia.htm

Portalmix
www.portalmix.com

Romagosa, Santiago. Don Quijote de la Mancha
www.quixote.tv 

La Nación
 www.nacion.com/

Thepaperboy.com
 www.thepaperboy.com

Prensaescrita.com
www.prensaescrita.com/

El Mundo 
elmundo.es/

Resources to Develop Speaking Skills

Spanish Q-Cards (Level 1–Set 1) 40 sheets on card stock
www.madamefifi.com

Over 1000 Conversation Starters
ISBN 0-9667418-1-1
www.madamefifi.com

Let’s Talk Conversational Cards
Scott Foresman
http://www.scottforesmancatalog.com/search_results_ISBN.cfm?site_id=18&se
archterm=0673215539

Situations and Guided Conversations for Language Proficiency
www.audioforum.com

Everyday Situations in Spanish (Transparencies)
www.teachersdiscovery.com

Español en pareja and Español en pareja Júnior
Langenscheidt; ISBN # 3-468-96704-7

Spanish Oral Communication Activities Book
Teacher’s Discovery; ISBN 1-884473-01-6
www.teachersdiscovery.com


Materials
· 1 ½” Ring binder with dividers and pockets
· One good-quality set of headphones with microphone: The student needs to be able both to record and listen to tapes as part of the assigned work in this class.
· One Spanish-English dictionary.














Long Range Plan Readings may change to accommodate students’ interests and levels.

	FIRST 9 WEEKS 
	Novels
	Short stories
	Activities
	Reflejos

	Week 1
	La Casa en Mango Street
	
	Vocab. quiz
	Chap 1
Review
Preterite

	Week 2
	√
	En la noche p.21
	Structures quiz
	Review Imperfect

	Week 3
	√
	Trabajo de campo p.32
	Vocab Quiz
	Chapter 2 Review
Future and Conditional

	Week 4
	√
	Soneto 149 p. 44
	Test
	Review Perfect Tenses

	Week 5
	√
	La prosa didáctica medieval p. 75
	Vocab Quiz
	Chapter 3 Review Subjunctive

	Week 6
	√
	Cadena rota p.82
	Structures Quiz
	Review Sujunctive and Adverbial Clauses

	Week 7
	√
	Naranjas p.91
	Project: debate
	Chapter 4 Review Commands

	Week 8
	√
	La muralla p.112
	Project: Research
	Review Relative Pronouns

	Week 9
	√
	La fiesta del árbol p.148
	Test
	Chap 5 Review Adverbs and Prepositions

	Daily discussions of current news


	
	Árbol adentro 
Paisaje
Meciendop. 156
	Volunteer at Elementary school
	

	SECOND 9 WEEKS
	Novels
	Short Stories
	Activities
	

	Week 1
	Cajas de Cartón
	Dicen que no hablan las plantas p.186
	Vocab. quiz
	Review
Preterite

	Week 2
	√
	El anillo de general Macías p.224
	Structures quiz
	Chap 5 Review Imperfect

	Week 3
	√
	Cajas de Cartón p.252
	Vocab Quiz
	Review
Future and Conditional

	Week 4
	√
	Los dos reyes y los dos laberintos p.265
	Test
	Chap 6
Review Perfect Tenses

	Week 5
	√
	Del Popol Vuh p. 304
	Vocab Quiz
	Review Subjunctive

	Week 6
	√
	Tres mitos Latinoamericanos p.318
	Structures Quiz
	Chap 7 Review Sujunctive and Adverbial Clauses

	Week 7
	√
	El corrido de Gregorio Cortez p.333
	Project: debate
	Review Commands

	Week 8
	√
	De Don Quijote de la Mnancha p.378
	Project: Research
	Chap 8  Imperfect Subjunctive/ Review Relative Pronouns

	Week 9
	√
	El libro talonario p.390
	Test
	Review Adverbs and Prepositions

	Daily discussions of current news


	
	El soneto p.402
	Volunteer at Elementary school
	

	THIRD 9 WEEKS
	Novel
	Short Story
	Activities
	Chap 9 Si clauses

	Week 1
	Aura
	El centerfielder, Jogging p.24
	Vocab. quiz
	

	Week 2
	√
	
	Structures quiz
	Chap 10 Sequence of Tenses/ relative pronouns

	Week 3
	√
	Corrido de inmigrante, Versos sencillos, Declaración, Aquí estoy yo ahora, México, Orgullo, Raíces p. 52
	Vocab Quiz
	

	Week 4
	√
	
	Test
	Chap 11
Hacer, and Se for accidental occurrences

	Week 5
	√
	El recado p. 80
	Vocab Quiz
	

	Week 6
	√
	
	Structures Quiz
	Chap 12
Passive Forms

	Week 7
	√
	Una carta de consejos p.114
	
	

	Week 8
	√
	
	Project: Debate
	

	Week 9
	√
	
	Test
	

	Daily discussions of current news

	
	Un sandwich de arroz p.137
	Volunteer at Elementary school
	

	FOURTH 9 WEEKS
	Novel
Student’s choice
	Short Story
	Activities
	

	Week 1
	√
	Alegría, Tristeza, Arbolito folres amarillas, Incineración, Vete ya, señor, XI, Antonio Machado p. 163-166
	Vocab. quiz
	

	Week 2
	√
	
	Structures quiz
	

	Week 3
	√
	Totuga , Piedras labradas, Alturas de Machu Pichu, Isla negra p. 196-198
	Vocab Quiz
	

	Week 4
	√
	
	Test
	

	Week 5
	√
	Naranjas p.225
	Vocab Quiz
	

	Week 6
	√
	


	Structures Quiz
	

	Week 7
	√
	El delantal blanco p.339
	Movie: El Abuelo
	

	Week 8
	√
	
	Project: Research
	

	Week 9
	√
	
	Test
	

	Daily discussions of current news

	
	
	Volunteer at Elementary school
	




	Unit/Theme/ Essential Questions 
	Unit 1: ¿La imaginación o la realidad? 
Theme: Las identidades personales y públicas 
Contexts: Las creencias personales/Los intereses personales/La autoestima 
Essential Questions: 
¿Cómo influye el sistema de creencias o la forma de pensar de la persona en la imaginación y la interpretación de la realidad?¿Cómo influyen la lengua y la cultura la identidad?


	Sample Learning Activities/Resources 
	Student-centered questions: ¿Cuáles son algunas leyendas o cuentos que has leído o escuchado que usan la imaginación para desafiar a la realidad? ¿Cómo te afectan personalmente? ¿Conoces leyendas o cuentos parecidos del mundo hispanohablante? 
Students read the following stories and discuss their distinguishing features. Students are provided with advance organizers that provoke critical thinking about the contexts. Each story is a guided lesson with pre-reading, while reading, and post reading strategies, as well as vocabulary activities and interpersonal writing and speaking. There is considerable classroom discussion to clarify meaning before moving on to the next story: Continuidad de los parques, Cortázar Casa Tomada, Cortázar La noche boca arriba, Cortázar 
After the first reading, students research information and readings on magical realism and contemporary Latin American writers (Borges, Cortázar, and García Márquez). Students identify elements of magical realism and its importance in Latin American literature. 
Students complete a Venn diagram comparing two of the three Cortázar readings and identifying elements of magical realism. 
Research and discussion: Students research authentic articles that discuss dreams, what provokes them, and what they mean. They present findings during a class discussion and provide evidence through citing sources. Web site examples: www.uakix.com/articulos/la-importancia-de-sonar.html
 www.bellomagazine.com/psicologia/interpretacion-suenos 


	Assessments 
	Written Interpersonal Communication: Students write a journal entry about a dream they’ve had, which they then share with a classmate who interviews them and asks clarifying questions via the journal, then interprets the dream and provides feedback in his/her journal, focusing on the essential question, ¿Cómo influye tu sistema de creencias o tu forma de pensar en la imaginación y la interpretación de la realidad? 
Spoken Presentational Communication: Using Audacity, voice recording software, students give a presentation about the meaning of dreams, citing information from authentic texts and classroom discussion to address the questions, ¿Por qué es necesario soñar y qué representan los sueños? 
Written Presentational Communication: As a final assessment to the unit, students complete a written assessment in which they compare dreams and magical realism, while citing evidence from the unit, both from researching magical realism and dreams, as well as from the Cortázar readings. Focus should be on answering the essential question, ¿Cómo influye el sistema de creencias o la forma de pensar de la persona en la imaginación y la interpretación de la realidad? 

	Unit/Theme/ Essential Questions 
	Unit 2: La belleza de la patria 
Themes: La belleza y la estética/ La vida contemporánea 
Contexts: El lenguaje y la literatura Las artes visuales y escénicas Las relaciones personales 
Essential Questions: 
¿Cómo las bellas artes desafían y reflejan las perspectivas culturales? 
¿Cómo se establecen las percepciones de la belleza y la creatividad? 
¿En qué maneras diferentes se manifiesta el patriotismo? ¿Es diferente para los inmigrantes? 
¿Cómo definen los individuos y las sociedades su propia calidad de vida? 


	Sample Learning Activities/Resources 
	Student-centered questions: ¿Cuáles experiencias has tenido con el arte que reflejan el patriotismo? ¿Conoces algunas obras de arte del mundo hispanohablante que reflejan este patriotismo? 
Class discussion about a special place in the student’s country that is important to each student and why, as well as how he or she would feel if never again able to visit there. 
Students discuss the meaning and feelings about the concept of patria. 
Students read Versos Sencillos, Martí (can also be accessed at Albalearning.com to focus on interpretive listening) and cite the importance of this literary product in showing the perspective of José Martí and his contemporaries. They answer the question, ¿Cómo refleja la belleza en la literature el perspectivo propio, especialmente en el caso del patriotismo? 
Students research internet sites (including articles, videos, interviews) about Cubans who left their homeland to seek a better life and discuss with classmates the pros and cons of their decisions. 
They follow this by listening to Mi Tierra by Gloria Estefan and discuss the similarities and differences in writing to those of Guantanamera by Celia Cruz.  
Students prepare a VoiceThread presentation on one of the songs as compared to an American song that they find patriotic in some way. They compare and contrast how each product reflects patriotism and the imagery used. 
They read excerpts from Soñar en cubano by Cristina García and compare the way the three generations view Cuba and why. 
Students compare cultural products in art that also reflect patriotism and discuss the different perceptions of beauty in each. Possible examples: Washington Crossing the Delaware, Diego Rivera’s Sueño de una tarde dominical en la alameda central, Goya’s Dos de mayo and Tres de mayo.  
Students participate in a student-led class discussion focusing on patriotism and current events. 

	Assessments 
	Spoken Interpersonal Communication: Students interview a Spanish speaker who left another country to move to the U.S., using questions developed by the students under the guidance of the teacher. Topics may include the decision to move, difficulties and assimilation, preservation of cultural roots, family issues, and the like. This interview is conducted in Spanish and may be done with someone in their family, their community, or via Skype if needed. 
Written Interpersonal Communication: In this assessment, students write an email to another student about their interviews. Both emails should include questions searching for more information and understanding. 
Spoken Presentational Communication: Students present a cultural comparison based on the songs from Estefan/Cruz and a “patriotic” American singer. They focus on the question, ¿Qué opinión tiene la gente en tu comunidad sobre la conexión entre el arte y el patriotismo? 

	Unit/Theme/ Essential Questions 
	Unit 3: La mexicanidad pasada y presente 
Theme: Las familias y las comunidades La vida contemporánea 
Contexts: Las tradiciones y los valores/ La estructura de la familia/ La ciudadanía global/ La geografía humana/ Las relaciones personales/ Las tradiciones y los valores sociales 
Essential Questions: 
¿Cómo contribuyen los acontecimientos e individuos históricos al bienestar de las comunidades? 
¿Cómo cambian los papeles que asumen las comunidades y las familias como resultado de los acontecimientos históricos? 
¿Cómo definen los individuos y las sociedades su propia calidad de vida? 
¿Cómo influyen los productos culturales, las prácticas y las perspectivas de la gente en la vida contemporánea? 


	Sample Learning Activities/Resources 
	Student-centered questions about students’ knowledge of historical events in their own society and how they have affected community and family traditions and values, helping to define contemporary society: ¿Por qué tuvo lugar la revolución americana? ¿Cómo era la vida de las familias antes de esa revolución? ¿Cuáles son unas prácticas y/o algunos productos de esa guerra en la vida contemporánea? 
Class discussion about important events of the Mexican Revolution (pre- and post- as well). 
Students read México excerpt from Nuevas Vistas Curso Dos text and discuss the role of traditions and values in contemporary Mexican society. 
Students examine Diego Rivera’s art reflecting Mexico’s history and discuss Rivera’s philosophy in painting them as a record of Mexican society. 
Interpretive listening: El Anillo del General Macías, Niggli. Discussion of how war affects families, human emotions, and quality of life. 
Students make comparisons to other Hispanic cultures or their own, found in literature or art, that show similar influences of war. 
Students read excerpt from Máscaras mexicanas, Paz. Discuss why Paz chose this title. 
Students discuss and analyze the following stanza by Alfonso Reyes and explain how it applies to communities of the world: 
Y es tanta la tiranía de esta disimulación que aunque de rarosanhelos se me hincha el corazón, tengo miradas de reto y voz de resignación. 
Students present about current events and use the content of the presentations in a discussion about Mexico asking, ¿Cómo contribuyen los individuos hoy en día al bienestar de las familias y comunidades mexicanas? 

	Assessments 
	Written and Print Interpretive Communication: Students formulate short answer written responses to El Anillo del General Macías focusing on cause and effect questions. Students consider the following essential question as they formulate their responses: ¿Cómo definen los individuos y las sociedades su propia calidad de vida? 
Spoken Presentational Communication: After reading Máscaras mexicanas and exploring Mexico’s pre and post revolution history, students compare México’s past and that of another Hispanic culture (or our own), citing similar past or current challenges as they consider and respond to the essential questions: ¿Cómo contribuyen los acontecimientos e individuos históricos al bienestar de las comunidades? ¿Cómo cambian los papeles que asumen las comunidades y las familias como resultado de los acontecimientos históricos? ¿Cómo influyen los productos culturales, las prácticas y las perspectivas de la gente en la vida contemporánea? 
Spoken Interpersonal Communication: Students consider the essential question, ¿Cómo influyen los productos culturales, las prácticas y las perspectivas de la gente en la vida contemporánea? 
Students discuss the question citing evidence from the unit as they comment, ask questions, draw conclusions, make predictions, and the like. 

	Unit/Theme/ Essential Questions 
	Unit 4: La vida en un mundo de tecnología 
Theme: La ciencia y la tecnología 
Contexts: El acceso a la tecnología/ Los efectos de la tecnología en el individuo y en la sociedad/ El cuidado de la salud y la medicina/ Las innovaciones tecnológicas/ La ciencia y la ética 
Essential Questions: 
¿Qué impacto tiene el desarrollo científico y tecnológico en nuestras vidas? 
¿Qué factores han impulsado el desarrollo y la innovación en la ciencia y la tecnología? 
¿Qué papel cumple la ética en los avances científicos? 


	Sample Learning Activities/Resources 
	Student-centered questions: ¿Qué aparatos tecnológicos empleas todos los días? ¿Si tuvieras que escoger sólo un útil tecnológico y rendir todos los otros, cuál sería y por qué lo escogerías? ¿Cómo afectaría esta decisión tu vida y qué desafíos tendrías sin los otros aparatos tecnológicos? 
Class discussion of the most important technological tool that is part of the students’ lives or that of family members. 
Students read the latest news in technological advancement at NCYT: http://noticiasdelaciencia.com 
Assign students articles and Podcasts by topics (ciencia, tecnología, medio ambiente, salud, psicología) and share their learning with the class in short oral presentations with a visual stimulus and VoiceThread. 
Students listen to and read news about stem cell research and come prepared for a class debate on the pros and cons of stem cell research. They bring evidence from www.bionetonline.org/castellano/content/scintro.htm and www.rtve.es/noticias/celulas-madre/ or other sources to back up their opinion. 

	Assessments 
	Integrated Assessment: Step One: Audio, Visual, and Audiovisual Interpretive Communication 
Written and Print Interpretive Communication: Students research a health, educational, emergency, or societal issue or tool that has been improved by technology. They plan a presentation of their findings by considering the essential questions and comparing how the issue or tool has changed life compared to 25 years ago. Students must include graphs, tables, statistics, etc. as visuals for the class. In planning their presentations, students address: ¿Qué impacto tiene el desarrollo científico y tecnológico en nuestras vidas? ¿Qué factores han impulsado el desarrollo y la innovación en la ciencia y la tecnología? ¿Qué papel cumple la ética en los avances científicos? 
Step Two: Spoken Presentational Communication, Written Presentational Communication, Spoken Interpersonal Communication: Students present findings to the class through a multimedia presentation using Prezi or other tool. Students take notes on an advanced organizer to be used in step three. Peers ask student presenters questions for clarification or where information for the organizer is missing. 
Step Three: Written Interpersonal Communication: Students choose the two scientific and/or technological advancements presented that they believe are the most important and explain why in a class Blog or journal. They must read previous entries first, react to them, and add their choices with rationale as they consider these essential questions: ¿Qué impacto tiene el desarrollo científico y tecnológico en nuestras vidas? ¿Qué factores han impulsado el desarrollo y la innovación en la ciencia y la tecnología? ¿Qué papel cumple la ética en los avances científicos? 

	Unit/Theme/ Essential Questions 
	Unit 5: El futuro de nuestro mundo 
Theme: Los desafíos mundiales 
Contexts: Los temas económicos/ Los temas del medio ambiente/ El bienestar social/ La conciencia social 
Essential Questions: 
¿Cuáles son los desafíos económicos y medioambientales de Latinoamérica que presentan desafíos mundiales? 
¿Cuáles son los orígenes de esos desafíos? 
¿Cuáles son algunas posibles soluciones a esos desafíos? 


	Sample Learning Activities/Resources 
	Students research and bring in an article about a current environmental issue in a Spanish-speaking country that affects the world as a whole (show the diversity and importance of environmental issues in Latin America). 
Students read El oro negro and discuss the current situation of Spanish-speaking countries’ nationalization of their oil and its global impact. 
Students read La fiesta del árbol, Mistral, and discuss the message in her essay with another student. 
Students listen to: Banco Mundial: enfoques exitosos en América Latina para proteger la biodiversidad at radio ONU: www.unmultimedia.org/radio/spanish/2012/10/banco-mundial-enfoques-exitosos-en-america-latina-para-proteger-la-biodiversidad/ They take notes on the state of the environment in the Latin American countries or zones presented and discuss their findings in class with other classmates, making comparisons among the environmental issues, efforts to protect biodiversity, and how it affects the entire world. 
Students listen to songs from Maná’s CD Amazonía, and also to their song ¿Dónde jugarán los niños? Students write their reactions to the messages of the songs in a blog, and then they respond to at least one classmates’ responses, asking more questions and requesting clarification, if needed. 
Students research other Hispanic celebrities who contribute to initiatives for the protection of the Earth. In class discussion is held comparing these celebrities to those of the U.S. and their social conscience and influence in working toward saving our planet. 

	Assessments 
	Audio, Visual, and Audiovisual Interpretive and Written and Print Interpretive Communication Spoken Presentational: Students read, listen to, and interpret various authentic texts about the environment, then present them to the class as a formative assessment. 
Spoken Interpersonal Communication: Students participate in a Socratic discussion about environmental issues. Each student must formulate three well-thought questions that prompt peers to evaluate, predict, and propose solutions to current environmental issues which may or may not also be tied to economic concerns. Students respond to each other’s questions. This is a student-led discussion. The teacher evaluates students and gives constructive feedback. 
Written Presentation Communication: Using AP Exam format based on authentic readings and audio dealing with three different cultures of the Spanish-speaking world (not already used during the unit), students will interpret and synthesize information about the environment, then present in writing an analysis presenting a cultural and grammatical comparison in which they address the essential questions: ¿Cuáles son los desafíos económicos y medioambientales de Latinoamérica que presentan desafíos mundiales? ¿Cuáles son los orígenes de esos desafíos? ¿Cuáles son algunas posibles soluciones a esos desafíos? 


Resources: 
Draggett, Parthena, Temas AP Spanish Language and Culture, Vista Higher Learning, 2014. 
Frisancho, Jorge, AP Spanish Language and Culture Exam Preparation, Vista Higher Learning, 2014 
Nuevas Vistas Curso Dos. 2006th ed. Austin: Holt, Rinehart, Winston, 2006. 
Reflejos

Written and Print Resources: 
www.elmundo.es
 
www.ver-taal.com
www.bowdoin.edu
www.laits.utexas.edu/spe
http://cvc.cervantes.es/ensenanza/actividades_ave/aveteca.htm
 www.20minutos.es
Centro de Noticias ONU www.un.org/spanish/News/
 La Crónica de Hoy www.cronica.com.mx/
 El Mercurio www.emol.com/
 El Mundo www.elmundo.com/ 
El País www.elpais.com/
Reforma www.reforma.com/
 La Tercera www.latercera.com/
Audio, Visual and Audiovisual Resources: 
BBC Mundo www.bbcmundo.com
CNN en español http://cnnespanol.cnn.com
Nuevos Horizontes www.nuevoshorizontes.org
Radio de las Naciones Unidas www.unmultimedia.org/radio/spanish
Radio Nederland www.rnw.nl/espanol 

Course materials 
General resources taken from among the following: 
BBC Radio: Estudio 834: http://news.bbc.co.uk/hi/spanish/programmes/estudio_834/ 
BBC Mundo: www.bbcmundo.com 
Radio Naciones Unidas: http://radio.un.org/es/ and http://news.bbc.co.uk/hi/spanish/ news/ 
Radio Televisión Española: www.rtve.es/ 
Univisión: www.univision.com 
TV Azteca: www.tvazteca.com/ 
UNICEF: www.unicef.org/spanish/videoaudio/video_radio.html 
CNN en español: www.cnn.com/espanol 
El País (Madrid): www.elpais.es 
El Mundo: www.elmundo.es 
BBC News in Spanish: http://news.bbc.co.uk/hi/spanish/news/ 
People en español: www.peopleenespanol.com/pespanol/ 
Zambombazo: http://zachary-jones.com/zambombazo 
Ver-taal: www.ver-taal.com/ 
Practica Español: www.practicaespanol.com/ 
Veintemundos: www.veintemundos.com/en/ 
www.20minutos.es
Music: 
Cruz, Celia. Guantanamera 
Estefan, Gloria. Mi Tierra 
Maná CD Amazonía and individual song Dónde jugarán los niños
Movies
El Espantapájaros
https://www.youtube.com/watch?v=FKgLU7udU0M
REVIEW  OF COURSE

Unit 1 Las identidades personales
Unit 1: Las identidades personales y públicas 
Essential Questions: 
¿Cómo se refleja la identidad cultural en tu comunidad? 
¿Cómo es tu identidad un reflejo de tu familia y tu cultura? 
¿Cómo se expresan los distintos aspectos de la identidad en diversas situaciones? 
Interpretive/Interpersonal and Presentational Communication 
Activities: 
· Students view the following video clip at home: “Los hispanos explican por qué no se identifican con las etiquetas sociales” http://mexico.cnn.com/mundo/2012/04/04/los-hispanos-explican-por-que-no-se-identifican-con-las-etiquetas-sociales. 
· Students summarize the information, taking note of the statistical information presented in the presentation. Students discuss the content of the video-clip with a partner, provide their own opinions on the topic, ask for clarification and additional information, and consider how this reflects their own community. 
· Students create a Glog that reflects their personal identity and record a two-minute presentation of the information using VoiceThread or Google Voice. 
· Students express important qualities/aspects of themselves that differentiate them from others using images and words in a multi-media rich presentation using Prezi or PowerPoint. 
· Introduce the picture “La tamalada” by Carmen Lomas Garza. The teacher brainstorms the importance of the “tamalada” as a celebration with the class: when it is celebrated and who is participating. Students begin by completing a graphic organizer with answers to the questions: ¿Cuáles son algunos productos culturales asociados con este cuadro? and ¿Cuáles son algunas prácticas culturales asociadas con este cuadro? They then discuss their answers, first with a partner, and then in a small group (think-pair-share format). 
Extra credit: 
1. Students read and view the following news article and photos from el Nuevo Herald:    www.elnuevoherald.com/2012/10/04/1314880/100-latinos-miami-recoge-historias. html, titled “100 Latinos Miami” recoge historias de superación y logros de cien hispanos. After reading the article, students write a reflective essay in which they draw conclusions as to how these immigrant Latinos have overcome diversity to reach success and how they can serve as role models for others facing problems such as alienation. As part of this assignment, students are asked to consider—what are the practices and perspectives that are highlighted in this piece? What do these successful Hispanics have in common? 
2. Film: La misma luna (Discussion questions: How is the family unit affected when a parent goes to another country to find work to make a better life for the family? What are the risks? What unforeseen circumstances may arise to delay a family reunion?) 
3. Written Presentational Students write a culminating persuasive essay to answer the following prompt: ¿Debe uno asimilar la cultura o guardar su identidad cultural al inmigrar a un país nuevo?
4.  Students listen to an audio about the identity of the new generation of Hispanics in the U.S.: www.bbc.co.uk/mundo/cultura_sociedad/2010/06/100607_video_hispanos_generacion_la_ np.shtml and read an article explaining how more than 60% of immigrant children living in Spain do not feel Spanish: www.eluniverso.com/2010/11/04/1/1360/mas- 60-hijos-inmigrantes-identifican-como-espanoles.html?p=1360&m=1860. 
5. They also are given a map showing immigration patterns in various parts of Europe.
6. The essay is evaluated using the new exam scoring guidelines. Students consider the unit essential questions as they develop the persuasive essay: 
¿Cómo se expresan los distintos aspectos de la identidad en diversas situaciones? 
¿Cómo se desarrolla la identidad de una persona a lo largo del tiempo? 
¿Cómo influyen la lengua y la cultura en la identidad de la persona?
7. In class, students discuss the traditional roles of men and women in society. They respond to the following questions in written format: ¿Cómo se define el papel tradicional de la mujer y del hombre en nuestra sociedad? 
¿Cómo ha cambiado el papel de la mujer y del hombre a lo largo del tiempo? 
At home that evening, students read the following article: “En tecnología, a las mujeres no les  basta con el rosa.” 
www.bbc.co.uk/mundo/noticias/2012/10/121015_tecnologia_pocas_mujeres_med. shtml. In a written format, students share their opinions regarding women in the field of technology. 
8. Focusing on the essential question, ¿Cómo ha cambiado el papel de la mujer y del hombre a lo largo del tiempo?, students read the following article: “Las mujeres en América Latina no logran superar la brecha salarial;” www.bbc.co.uk/mundo/noticias/2012/11/121101_conosur_brecha_salarial_vs.shtml. After reading the article and viewing the chart, they research salaries in the United States and make a new chart comparing the information 
9. Students make a cultural comparison between these two celebrations focusing on the essential question, ¿Cómo se refleja la identidad cultural en tu comunidad y en una comunidad del mundo hispano? 
10. Students make a cultural comparison relating a celebration in their family or their community and compare it to the Spanish-speaking world, focusing on the essential question, ¿Cómo es tu identidad un reflejo de tu familia y tu cultura? 
Students listen to the song “Latinos en Estados Unidos” by Celia Cruz 
 With a partner, students discuss the content and share their opinions as to whether they agree or disagree with how Latinos in the United States are described in Cruz’s song www.youtube.com/watch?v=jldJfUMfbJU 
11. Students view the video (1:11-2:14) “El reto de ser joven latino en Estados Unidos.” www.youtube.com/watch?v=j6W_xXvRc2Y 
In a small group, students discuss the content of the video and ask questions that elicit opinions from others in the group. They then debate the following comment: “El tema de la identidad es esencial para el crecimiento.” An additional discussion question could be: Do young people in your community question their identity based on their experiences?
 At home, each student responds to the following question in writing: ¿Cómo se siente ser un estudiante joven en estos momentos en Arizona? 
12. They then watch the video “Ser latino en USA; los jóvenes.” (www.youtube.com/ watch?v=2phQLNtWGr4&safety_mode=true&persist_safety_mode=1/) As they watch the video, they take notes regarding the point of view, as they will use these for an oral presentation. This activity can be completed in one or two days as the video is 30 minutes in length. The teacher could stop at 10:46 and continue at 12:37 through to the end as well. 
13. As a homework assignment, students access the following audio visual/written resource from BBCmundo.com (“EE.UU. y la educación: la batalla de una familia de inmigrantes”) to learn about problems that immigrant parents face helping their children with schoolwork and what this family defines as a new form of racism: www.bbc.co.uk/mundo/noticias/2011/09/110916_video_nuevo_mexico_cristian. shtml. To help guide the students, they first read over the following questions: ¿Cómo te ayudaban tus padres con las tareas cuando estabas en la escuela primaria? 
¿Cómo han participado tus padres en tus actividades escolares por los años? 
¿Es esta participación importante para tus padres y para ti? Explica tu respuesta. 

Unit 2 La Belleza y la Estética/La vida contemporánea 
Essential Questions: 
¿Cuáles son los desafíos de la vida contemporánea? 
¿Por qué decide alguna gente emigrarse a otro país? 

Interpretive Communication, Presentational Communication, Interpersonal Communication 
Activities:
· Students watch the video segments from the PBS Series; “THE CITY, LA CIUDAD”. After each segment, students are asked to reflect on each situation via in-class discussion. See resources. 
· Students watch the movie “Al Otro Lado” Univision Communications, Inc. 2007. 
After students view the movie they: Critique the treatment of immigration in the three countries mentioned; Mexico, Cuba, and Morocco, via discussion/Socratic Seminar with others in class. 
Extra credit: 
1. Students listen to the following audio from Más voces: www.masvoces. org/Reportaje-Dia-de-la-Hispanidad-y In class the next day, they answer the following questions: ¿Cómo influyen las perspectivas de la gente en la celebración contemporánea de la fiesta el Día de la raza? ¿Debe España pedir perdón a los pueblos?¿Cuáles son unos ejemplos de neo-colonialismo en la actualidad?
2. By accessing www.ver-taal.com/cultura_20080704_sanfermines.htm, students view and listen to: Los Sanfermines de Pamplona and complete the interactive activities that accompany the audiovisual presentation. Once again, they prepare to answer and defend their opinion: ¿Es diversion o tontería? 
3. Students individually read the following news articles to learn about best careers for students in México, the U.S., and Argentina: www.informador.com.mx/ economia/2010/252791/6/las-10-profesiones-mejor-pagadas-de-mexico.htm www.lagaceta.com.ar/nota/480857/Tucumanos/Conoce-las-profesiones-mas-rentables-del-futuro.html For homework, students research (in Spanish) the same information about the U.S. 
In class the next day, they compare and contrast tendencies and predict why there may be differences. 
       4. Watch the following video about Carlos Slim Domit http://contenido.com.mx/seccion/videos/ Research his work and answer the following question for class in paragraph form: ¿Por qué merece o no merece Domit ser otorgado el Premio Nacional de la Imagen Pública? 
For an oral presentation: Compara a Carlos Slim Domit con Warren Buffett o Bill Gates por investigar información similar de sus carerras y empresas y por investigar sus actividades caritativas. 
5. . Listen to the following audio about mothers working in Argentina: http://cadena3.com/contenido/2012/08/05/101209.asp 
Read this article from Spain: http://elpais.com/diario/2010/11/14/sociedad/1289689201_850215.html 
Read this report about the U.S.: http://imow.org/economica/stories/viewStory?language=es&storyId=4744 [CR2a] 
In class discussion to answer the following questions, providing evidence from the three authentic resources above: ¿Cómo ha cambiado el papel de la mujer en las tres sociedades?
¿Cuáles son las diferencias y semejanzas entre las estadísticas de las mujeres/ madres que trabajan fuera de la casa? 
Como resultado, ¿cómo afectan estos cambios la vida contemporánea de la sociedad? 
¿Es posible que haya en el futuro una mujer tan exitosa como Carlos Slim Domit, Warren Buffett, o Bill Gates? Explica por qué. 



Unit 3 Las familias y las comunidades

Essential Questions: 
¿Cómo se definen las relaciones personales? 
¿Cómo se define la familia en distintas sociedades? 
¿Cómo impactan nuestras familias y comunidades nuestras relaciones personales y públicas? 
Interpretive Communication, Interpersonal Communication 
Activities:
In class the next day, one half of the class reads “No oyes ladrar los perros” by Juan Rulfo, and the other half of the class reads “La siesta del martes” by García Márquez. 
Presentational Communication 
In class, students break out into groups; they compare the relationships of these two families and write a comparative group essay. 

Interpretive Communication, Presentational Communication, Interpersonal Communication 
Students respond to the essential question, ¿Cómo es tu familia y qué papel desempeña en tu vida? In the online discussion forum, students comment on other responses from classmates. In class, students make a list of the characteristics of a family in their community with a partner. They then discuss the ways in which a family has changed over the last 20 years. 
Students share with another pair of students their ideas/responses to the question. 
Students view the following art images, “La famila de Carlos IV,” by Goya and“En familia” by Botero and make a written comparison between the two works of art. How are they different; what do they have in common? 
Summative Assessments: 
Students make comparisons between their family and a Hispanic family, focusing on the cultural and linguistic differences, referring to the essential question, ¿Cómo se define la familia en distintas sociedades? 

Extra credit:
1. Students interview a young native speaker from the community, via Skype, or talk to one of their own native speaker friends. Each student will interview a student not in this class. They will ask them questions about family structure, how close they are, what their family is like, etc. The exact questions can be chosen by the student. 
2. Students are then given the following assignment: 
How is your family a reflection of your identify? After your interview, write a short summary of what you learned about him/her and compare his/her responses to those that describe your family. In class the next day, share what you learned from your interview with a classmate via a short oral presentation. 
3. After reading the article, “Los desafíos de la mujer actual: Conciliar trabajo y familia” (www.lasegunda.com/Noticias/Buena-Vida/2012/03/728305/Los-desafios-de-la-mujer-actual-Conciliar-trabajo-y-familia), students comment about the role of women in the community as described in the article. 

Unit 4 La ciencia en un mundo de tecnología

Essential Question: 
¿Qué impacto tiene el desarrollo científico en nuestras vidas? 

Activities: 
· At home, respond to the essential question in a more personalized context ¿Qué impacto tiene el desarrollo científico en tu vida? Compara tu vida ahora con tu vida cuando eras niño/a. in the online discussion forum, commenting on responses from at least two classmates as well. 
The next day, students watch the following video-clip: “Móviles: una revolución en la salud.” www.bbc.co.uk/mundo/noticias/2010/12/101217_celulares_salud_am.sht ml?bw=nb&mp=wm&bbcws=1&news=1. In small groups, they discuss the content of the video report. 
· Students then discuss what impact the cell phone has had in their own lives, and whether they believe it to be positive or negative. Students interview a classmate regarding the use of cell phones. Sample questions could include: ¿Cuánto tiempo pasas con el móvil? ¿Para qué lo utilizas más? ¿Típicamente, cuántos mensajes de texto mandas en un día? 

Extra credit: 
1. Students read the following article at home. El 82 por ciento de las empresas vascas usa las redes sociales como herramienta de marketing e imagen (www.20minutos.es/ noticia/1599250/0/), and analyze the role of technology in marketing and image creation. 
Extension activity: Students read “Rosa” by Angel Balzarino and write a review based on the story. 
2. Students access El genio que humanizó la tecnología which discusses Steve Jobs from El País: http://tecnologia.elpais.com/ tecnologia/2012/10/04/actualidad/1349377628_741832.html Lee el artículo y contesta: ¿Cómo humanizó Steve Jobs la tecnología? 
¿Cómo te ha afectado la tecnología de Steve Jobs? 
3. Listen and take notes from this audio from Radioteca: www.radioteca.net/result. php?id=06030015. Students respond to a multiple choice comprehension activity about the human genome and progress in the last ten years. 
4. Read online at La Nación: Las redes sociales cambiaron para siempre a América Latina www.nacion.com/2012-10-13/AldeaGlobal/las-redes-sociales-cambiaron-para-siempre-a-america-latina.aspx and be prepared to answer in class: ¿Cómo han cambiado las redes sociales para siempre a Latinoamérica? Da ejemplos. 
. Compara el impacto de las redes sociales en los EE.UU. y en la América Latina, dando ejemplos específicos. 
. 5.    Assign this listening to give students another idea of community and the sharing of common goals: www.masvoces.org/Radio-logias-de-Economia-Social-y,4860 Using DropBox from CLEAR audio technologies, have students describe Can Cases (about a cooperative living community in a rural area of Catalunya) using a Who? What? Where? When? Why? format. 
6. Cortometraje: La leyenda del espantapájaros Before viewing: A. Ask students to define the word leyenda and share legends that they know. 
a.  Have students discuss why it is important to be part of a community, to have a feeling of belonging, and to have friends 
b. Explore vocabulary (defined in Spanish) that students may not know while viewing, such as cobrar vida, malvado, and tiritear. 
c.  View the YouTube video: www.youtube.com/watch?v=-dnIU1Ip5Vs 
d. Follow up with Ricardo Arjona’s song, El espantapájaros www.youtube.com/ watch?v=FKgLU7udU0M, which deals with a similar theme. 
To show understanding of the themes of both the song and video, students engage in a Written Presentational communication task in which they develop an essay based on the following questions: 
. ¿Por qué existe el prejuicio? 
. ¿Cuál es el mensaje de los dos productos? 
. ¿Cómo puede la sociedad evitar actitudes similares y cambiar las prácticas y perspectivas que dirigen al prejuicio? 


Unit 5 El futuro/ Los desafíos mundiales
Essential Question: 
¿Cuáles son los desafíos sociales, políticos y del medio ambiente que enfrentan las sociedades del mundo? 

Activities 
· In class, students discuss: The activities in which they participate that help the environment in some way or another. 
· The activities that take place on our own campus that help the environment in some way or another. 
· Students read the following article at home: “El cambio climático podría alterar la evolución de los anfibios” www.bbc.co.uk/mundo/noticias/2012/10/121029_ranas_ cambio_climatico_am.shtml. After they complete this article, they must find another article that also presents the impact of global warming. Students then compare the two articles, in written format, indicating whether or not this has an impact on their own lives or in their own community. 
·  In class the next day, the students split up into groups and debate the following topic: ¿De quién es la responsabilidad de resolver estos problemas ambientales? ¿Cuáles serían algunas soluciones? 
· In small groups, students identify a contemporary issue that negatively impacts the environment. Using information from authentic audio, visual and print sources, and focusing on the essential question, ¿Cuáles son los desafíos sociales, políticos y del medio ambiente que enfrentan las sociedades del mundo?, students present their findings to the class using Prezi or PowerPoint to: 

A. Identify contemporary issues having to do with the environment. 
B. Explain the issue and the problems it presents within a global perspective. 
C. Use a broad variety of thematic vocabulary. 
D. Offer suggestions and solutions to environmental problems. 
E. Discuss youth’s role in the solutions. 
· At home, students read the following article: Américas. Shakira inspira sueños y esperanza, p.21-27. July/August 2007. Vol. 059. #4 Mark Holston. Students post a comment regarding this article in the online discussion forum. In class the next day, students visit the following two sites: www.fundacionpiesdescalzos.com/ from Shakira and www.fundacionmisangre.org/ from Juanes. Students compare both groups, view their mission statements and their current projects and make a list of what they have in common and how they are different. 
Extra credit: 
1. For homework, students listen to the following audio about the economic crisis in Spain and complete selected accompanying activities: http://audiria.com/capitulos-detalle.php?id=680. Class discussion the next day to answer: ¿Cuáles son los efectos de la crisis económica para la sociedad de España? Piensa en todos los apectos de la sociedad afectados. 
2. The next evening, students read: El colombiano que lucha por salvar los corales www.bbc.co.uk/mundo/noticias/2012/10/121011_corales_jairo_rivera_am.shtml. Students should come to class prepared to discuss what Jairo Rivera Posada is accomplishing and why.
3. Using the Internet and consulting sites such as UNESCO and Radio Naciones Unidas, students explore the following themes and bring evidence to class for a circular discussion about why they are important and how they pose global challenges: el pensamiento filosófico y la religion 
la población y la demografía 
el bienestar social 



About the AP Exam:
Exam Content

The AP Spanish Language and Culture Exam assesses students’ proficiencies in the Interpersonal, Interpretive, and Presentational modes of communication. The exam is 3 hours long and includes both a 95-minute multiple-choice section and an 85-minute free-response section. The multiple-choice section accounts for half of the student’s exam grade, and the free-response section for the other half.
Multiple-Choice Section

Section I, the multiple-choice section, primarily assesses Interpretive Communication by asking students to identify main points, significant details, purpose, and intended audience of a variety of texts and to make inferences and predictions based on them. Some questions require students to show understanding of cultural or interdisciplinary information contained in the text. Each selection is accompanied by a preview that provides contextual information.

Section I, Part A, consists of a variety of authentic print materials (e.g., journalistic and literary texts, announcements, advertisements, letters, maps, and tables).

Section I, Part B, consists of a variety of authentic audio materials, including interviews, podcasts, public service announcements, conversations, and brief presentations. This section is divided into two subsections. The first subsection includes audio texts that are paired with print materials; the second consists solely of audio texts. Students will have time to read the preview and skim the questions before listening to the audio. All audio texts will be played twice.

Free-Response Section

Section II, the free-response section, assesses Interpersonal and Presentational Communication by requiring students to produce written and spoken responses.

In the writing portion, students demonstrate their ability to write in the Interpersonal Mode by reading and replying to an email message. Then, using the Presentational Mode, they write a persuasive essay based on three sources that present different viewpoints on a topic. Students read an article, study a table or graphic, and listen twice to a related audio. Then they have 40 minutes to write an essay in response to a prompt using the information from all three sources to present and defend their own viewpoint. Students have access to the print sources and any notes they may take on the audio during the entire 40-minute writing period. The speaking portion assesses speaking in the Interpersonal Mode by asking students to respond to questions as part of a simulated conversation. Students are provided a preview of the conversation, including an outline of each exchange.

This portion also assesses speaking in the Presentational Mode by requiring students to make a 2-minute presentation in response to a prompt on a cultural topic.

AP Spanish Language and Culture Exam Format
	Section
	Number of Questions
	Percent of Final Score
	Time

	Section I: Multiple Choice
	Approx. 95 minutes

	Part A
	Interpretive Communication: Print Texts
	30 questions
	50%
	Approx. 40 minutes

	Part B
	Interpretive Communication: Print and Audio Texts (combined)
	35 questions
	
	Approx. 55 minutes

	
	Interpretive Communication: Audio Texts
	
	
	

	Section II: Free Response
	Approx. 85 minutes

	Interpersonal Writing: Email Rely
	1 prompt
	12.5%
	15 minutes

	Presentational Writing: Persuasive Essay
	1 prompt
	12.5%
	Approx. 55 minutes

	Interpersonal Speaking: Conversation
	5 prompts
	12.5%
	20 seconds for each response

	Presentational Speaking: Cultural Comparison
	1 prompt
	12.5%
	2 minutes to respond
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